
 
 

JOINT MEETING OF  
ALBANY CITY COUNCIL and 

SCHOOL BOARD 
Albany City Hall Council Chambers 

Monday, February 12, 2018 
7:00 p.m. 

 
AGENDA 

 
A. CALL TO ORDER (7:00 p.m.) – Sharon Konopa, Mayor 
 
B. PLEDGE OF ALLEGIANCE 
 
C. INTRODUCTIONS 
 1) Introduction of City Council Members – Sharon Konopa, Mayor 
 2) Introduction of School Board Members – Micah Smith, Board Chair 
  
D. BUSINESS FROM THE PUBLIC  

 
E. DISCUSSION TOPICS 
 1) School District’s Equity Pillar:  Presentation by John Lenssen.  [Page 2]  
 2) Bond project coordination 
 3)  Addressing domestic trauma: Ryan Mattingly  [Pages 3-4] 
 3) Emergency management coordination/grant application 
 4) Cooperative Library projects 
 5) Update on Timber Ridge property intergovernmental agreement 
 6) Albany Public Safety Foundation CPR/AED training for 8th graders 
 
F. BUSINESS FROM THE COUNCIL AND THE BOARD 
 
G. ADJOURN 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

City of Albany website:  www.cityofalbany.net 
School District website:  www.albany.k12.or.us 

The location of the meeting/hearing is accessible to the disabled. 
If you have a disability that requires accommodation, advanced notice is requested by notifying the City Manager’s Office by 

email, CMadmin@cityofalbany.net; or by phone, 541-704-2307 or 541-917-7519. 
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ADVERSE CHILDHOOD EXPERIENCES (ACES) 

Adverse Childhood Experiences (ACEs) are stressful 
or traumatic events such as abuse and neglect, 
witnessing domestic violence or growing up with 
family members who have substance use disorders. 
ACEs are strongly related to the development and 
prevalence of a wide range of health problems 
throughout a person’s lifespan, including those 
associated with substance misuse. Childhood 
trauma is an important public health issue. 

 

NATIONAL STATISTICS 

• One out every four children attending school has been exposed to a traumatic event that can 
affect learning and/or behavior.  

• Nearly 14 percent of children have been repeatedly maltreated by a caregiver, including nearly 4 
percent who were physically abused (Finkelhor et al., 2013). 

• Youth exposed to 4 or more ACEs were 32 times more likely to have learning and behavior 
problems than peers. (Burke, Hellman, Scott, Weems, & Carrion, 2011) 

• 6 and 7 year olds who have been exposed to violence and have suffered trauma-related distress 
score significantly lower on IQ and reading ability tests (Delany-Black, et., al., 2002) 

• Maltreated children are more likely to be retained a grade, have irregular attendance and be 
placed in special education (Shonk & Cicchetti, 2001) 

• Young children exposed to five or more significant adverse experiences in their first three years 
are 76 percent more likely to have one or more delays in their language, emotional, or brain 
development (U.S. Department of Health and Human Services, 2011) 
 

IMPACT ON SCHOOL PERFORMANCE 

• Trauma affects children’s ability and willingness to form relationships with classmates and 
teachers, they can have difficulty responding to social cues and be more aggressive and 
negative in peer interactions. 

• Traumatized children often have serious self-regulation deficiencies which prevents them from 
effectively managing their own emotional and behavioral reactivity which can manifest as 
intense emotions in response to challenges in the classroom. 

• Traumatized children frequently presume negative motivations, misreading the intentions of 
others which makes it very difficult to be socially and emotionally successful.  

• The trauma associated with neglect, violence, and relationship disruption undermines children’s 
self-confidence and can make them feel worthless and unlovable.  This underscores their 
vulnerability, these children are often labeled as disruptive, defiant, and poor learners who are 
at high risk of disconnecting from school (Australian Childhood Foundation, 2010) 
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ALBANY SCHOOL DISTRICT  

 
It is undisputable that traumatic childhood events negatively impact academic and behavioral 
performance in school. This fall, in an effort to get an idea of the scope of the problem as it relates 
to behavior in Albany elementary schools, we used a research based universal screening tool called 
the Student Risk Screening Scale (SRSS). During the sixth through eighth weeks of school, all GAPS 
teachers with their own classrooms were asked to complete the SRSS assessment.  Every teacher 
was asked to describe the frequency with which they observed each behavior for each student in 
their class.  The descriptors ranged from “Never (0)” to “Frequently (3)”.  The authors of the 
assessment have established cut scores that correlate with “Low Risk”, “Moderate Risk” and “High 
Risk” for potentially developing diagnosed emotional or behavioral disorders. This screener asks 
teachers to rate students on the frequency with which they exhibit the following behaviors: Steal. 
Lie, Cheat, Sneak, Behavior Problem, Peer Rejection, Low Academic Achievement, Negative Attitude, 
Aggressive Behavior. Of the 4,183 students who were assessed by their classroom teacher, around 
1,400 or 33% fall into the Moderate or High Risk category.  A full 13.3% or 556 students in 
kindergarten through grade five have been identified from this screener as being at high risk for 
emotional or behavioral disorders.   
 
Because of the high numbers of at risk children and the high correlation between trauma and 
emotional or behavior disorders, Albany schools are adopting a trauma informed approach to our 
PBIS systems in schools.  Some examples of strategies that are important to the school success of 
students with traumatic experiences include: 
 
Always empower, never disempower: Avoid struggles with students; classroom discipline is 
necessary, but it should be done in a way that is respectful, consistent, and nonviolent. Students 
who have experienced trauma often seek to control their environment to protect themselves, and 
their behavior will generally deteriorate the more helpless they feel.  

 
Express unconditional positive regard: Teachers, as consistently caring adults, have the 
opportunity to help students build trust and form relationships. Even if a student acts out and 
expresses hatred for the teacher, the response must always be unconditional positive regard: “I’m 
sorry you feel that way. I care about you and hope you’ll get your work done.”  
 
Maintain high expectations: Set and enforce limits in a consistent way that provides high 
expectations for all students. Maintaining consistent expectations, limits, and routines sends the 
message that the student is worthy of continued unconditional positive regard and attention. In 
addition, consistency in the classroom helps students differentiate between the arbitrary rules that 
led to their abuse and the purposeful ones that assure their safety and well-being.  
 
Check assumptions, observe, and question: Teachers talk with students and ask questions 
instead of making assumptions, and make observations to students about their behaviors and then 
fully engage in listening to the response.  
 
In many ways, social success is the most important achievement traumatized students can attain 
in school. A student’s school success largely stems from his or her ability to get along with both 
classmates and teachers and form supportive relationships. If this first journey into the larger 
world outside the family ends in feelings of failure and conflict a child’s worldview can become 
negative. 
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